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THE QUEENSWELL
FEDERATION





Rationale

At The Queenswell Federation, it is our intent to enjoy our time at school, achieve our best, always endeavour and work together. In the EYFS, we aim to offer a co-constructed curriculum which means that practitioners have the freedom to deliver the curriculum in ways that motivate our children by following their interests and responding ‘in the moment’ to address their current needs. Children are key collaborators in their own learning journeys as we believe that the most significant learning and development occurs when children have opportunities to explore their own fascinations by being able to share ideas, debate, problem solve and have fun! Promoting opportunities for sustained shared thinking is at the heart of the Queenswell early years curriculum. Our curricular goals for each year group, for each area of learning, reflect the typical starting points and needs of our Queenswell children, and lead to aspirational outcomes for all.
Equalities
At The Queenswell Federation we believe it is the right of all pupils, regardless of their gender, ethnicity, physical ability or linguistic, cultural or home background to have access to high quality learning experiences in stimulating and supporting environments where prejudice and stereotyping are challenged.
We are strongly committed to positive action to remove and challenge discrimination in all aspects of the Federation and its work. The importance of staff awareness regarding the dangers of preconceived expectations based on stereotypes is essential and we bear this in mind when teaching history.  
Aims
· To provide a range of child-initiated and adult-led activities and experiences for all 7 areas of learning and the 3 Characteristics of Learning, both in and out of doors that will ensure children make progress in their development and learning.
· To provide opportunities for children to learn through play in a nurturing, safe environment.
· To provide an indoor and outside environment where resources are well organised and allow children easy and independent access.
· To provide learning and development opportunities including through a Forest School approach.
· To carefully monitor children’s achievement’s through continuous assessment to ensure progress in all seven areas of learning and the three Characteristics of Effective Learning and address the needs of all.

· To identify and address children’s particular difficulties in any of the areas of learning, whatever the cause.

· To take account of information concerning previous learning from parent/carers and other professionals and use when planning programmes of learning.
· To promote and develop children’s personal, social and emotional well-being by supporting the transition between settings, providing opportunities for every child to develop a strong self-image and high self-esteem.

· To provide opportunities for children to learn how to cooperate and work harmoniously with each other.

· To recognise the importance of play as a key way in which young children learn.

· To ensure progression and continuity throughout the EYFS and during the transition period to Key Stage 1.

· To implement assessment procedures and use them to inform planning. 

· To use Tapestry Learning Journals to keep a record of formative assessments including photos, videos and written observations where appropriate.
Objectives
We adhere to the Statutory Framework of the EYFS and the four guiding principles that shape practice within Early Years settings:
· Every child is a unique child, who is constantly learning and can be resilient, capable, confident and self-assured 

· Children learn to be strong and independent through positive relationships

· Children learn and develop well in enabling environments with teaching and support from adults, who respond to their individual interests and needs and help them to build learning over time. Children benefit from a strong partnership between practitioners and parents and/or carers.

· The Importance of learning and development. Children develop and learn at different rates.

Implementation
The Early Years Foundation Stage (EYFS) covers from birth to five years old. Children may attend a number of settings during EYFS, attending part-time or full-time, until they are legally required to attend full time school (the term after they are 5 years of age). The EYFS has many links with the National Curriculum which are clearly marked in our KS1 National curriculum overviews. 
Our EYFS curriculum is co-constructed with children and practitioners, promotes opportunities for sustained shared thinking, and follows a book-based approach to planning.
There are seven areas of learning and development within the EYFS, they are; 
Prime Areas
· Communication and Language

· Personal, Social and Emotional Development

· Physical Development
Specific Areas
· Literacy
· Mathematics
· Understanding the World
· Expressive Arts and Design
There are also three ‘Characteristics of Effective Learning’; they are;
· Playing and Exploring: children investigate and experience things, and ‘have a go’
· Active Learning: Children concentrate and keep on trying if they encounter difficulties, and enjoy achievements
· Creating and Thinking Critically: children have and develop their own ideas, make links between ideas, and develop strategies for doing things.
Learning Environment:

We aim to create an attractive, welcoming and stimulating learning environment which encourages children to explore, investigate and learn through first-hand experience. Children are encouraged to become independent learners and take some responsibility for their own lines of enquiry and investigation. The learning environment is divided into a variety of learning areas. Activities are planned for inside and outside; children have the freedom to move between the inside and outside classrooms. 
Planning 
When planning and guiding children's activities, we reflect as practitioners on the different ways that children learn and implement these in our practice. Actions arising from progress data reviews are incorporated into medium-term planning. These plans inform our short-term weekly planning, alongside our observations, which remain flexible for unplanned circumstances or children’s responses. 
We plan a balance between children having time and space to engage in their own child-initiated activities and those that are planned by the adults. Long term continuous provision planning and short-term continuous provision enhancements are based on children’s next steps in their learning. 
In pre-school and Nursery, activities are planned to predominantly support children’s development in the three prime areas of learning. Adults encourage children to develop their vocabulary through interactions at self-chosen activities. Children have opportunities to develop their social skills by participating in small group activities and turn taking activities. 
In the Nursery class, activities are planned to ensure children continue to make progress in the three prime areas of learning. In addition, there are more planned opportunities for children to develop their skills in the four specific areas of learning through small group activities. Children also begin to participate in large group story sessions. 
In the Reception classes, planning becomes more structured and there are set times for whole class daily phonics and maths sessions, shared and guided reading and writing.
Target setting

Procedures for the Foundation Stage

· Formal targets are set following a child’s focus week.

· Each child will have 2 focus weeks in a year (Aut 2/Spr 1 and Spr 2/Sum 1)

· The targets set can cover all seven areas of learning.

· In pre-school and nursery, targets often predominately reflect the three prime areas of learning. In reception targets often reflect literacy and/or maths.

· Targets set are for each individual child.

· Targets are SMART (small, manageable, achievable, realistic targets).

· In pre-school and nursery targets are shared with parents through termly progress reports and parent meetings following a child’s focus week (in pre-school this may be in the form of a child’s 2-year old check). In reception targets are shared with parents at termly consultation meetings.

· Targets are reviewed throughout the term and new targets added accordingly.  

· A maximum of two targets are set for each child.

· Targets are displayed in the classroom on post-it notes or stickers. When the target has been achieved this will be moved to the class assessment folder. 

· To demonstrate that targets have been achieved, the teacher will indicate through ticks that are dated. 

· Children who have an IEP (individual education plan) will not be set additional targets but will have their targets displayed in the same format.  The basis for their targets will be drawn from their plan and managed as for other targets. 

· Targets are drawn from the practitioner’s knowledge of the child and are personalised to meet the need of the individual child.

· Planning will take account of the children’s targets

· Progress towards targets will reflect the ELGs for each child.

Intimate care and toileting
The child`s key person/class teacher works in partnership with parents/carers to share relevant information and provide continued care appropriate to the needs of the individual child. We ask parents/carers to provide a change of clothes if a child regularly needs to change during the school day. We ask parents/carers to provide: 
· spare nappies (if needed) 
· wet wipes /nappy cream (if needed)

· change of clothes/undergarments
Nappy changing procedures 

· Where possible, key persons change their own key child’s nappy. If this is not possible, a designated staff member (whom the child is familiar/comfortable with) will undertake this task. 
· Children are changed as and when necessary. 
· All children are changed in the children’s toilets on the changing mat (in Pre-school). The mat is covered with a disposable nappy changing cover. 
· Staff will wear a fresh pair of disposable gloves and a disposable apron for each nappy change. 
· Soiled nappies are bagged and placed in the designated nappy bin. 
· The changing mat is wiped down with antibacterial wipes/spray after each nappy change. 
· Staff and child will wash their hands and dry on disposable towels immediately after completing task. 
· All nappy changes are recorded in the book and staff will inform parents/carer at the end of the day about the nappy changes throughout the day. 
Toileting ‘accidents’ procedures 

· When intimate care is given, the member of staff explains fully each task that is carried out and the reason for it. Staff encourage children to do as much for themselves as they can - lots of praise and encouragement will be given to the child when they achieve. 
· Staff will wear a fresh pair of disposable gloves when carrying out intimate care tasks. Disposable aprons will also be available if required. 
· Staff and child will wash their hands and dry on disposable towels immediately after completing task. 
· Parents/carers will be informed the same day if their child has needed help with meeting intimate care needs (e.g. has had an ‘accident’ and soiled him/herself). This information will be treated sensitively.
Roles and Responsibilities
LMT
· To have an overview of the curriculum planning and monitoring of the EYFS.

· To ensure that EYFS lessons operate within all school policies.

· To communicate the policy to parents and carers.
The EYFS Coordinator

· To provide advice for colleagues as to the implementation of the EYFS policy and procedures.

· To participate in School Improvement Planning for the EYFS.

· To plan and provide INSET and joint planning with year group teams.

· To monitor the curriculum offered to each year group and ensure a balance of activities and programmes of learning.

· To upkeep the Foundation Stage equipment and resources.

· To facilitate completion of Reception Baseline Assessment for all reception children within their first 6 weeks of starting school.

The Class Teacher, Nursery Nurses and Support Staff

· To plan and teach the EYFS curriculum as timetabled, reflecting on children needs and interests.
· To keep records through observation and assessment of the children’s progress: Tapestry Learning Journals, special books, including observations of the children, samples of work and photographs and on-data entry (please see Foundation Stage handbooks for more detail). 

· To develop home/school links by participating in home visits/individual welcome meetings and consultations. 

· To provide and maintain a stimulating, healthy, safe and aesthetically pleasing learning environment that reflects images of pupils’ ethnic, cultural, linguistic heritage, home background and gender.

· To provide a model of best practice in early years for visiting professionals from within and beyond the LA.

· Act as a key person who is the named member of staff assigned to an individual child to support their development and act as the key point of contact with that child’s parents. 
· To ensure that personal mobile phones are not present in the setting whilst children on site
· To attend INSET as appropriate.

Transitions 

Transitions are carefully planned for and time given to ensure continuity of learning. At any transition, we acknowledge the child’s needs and establish effective partnerships with those involved with the child and other settings, including parents, nurseries and childminders. Please see our separate Transition Policy for more details about transitions within the EYFS.
Assessment, Recording and Reporting
Teachers will use observation, questioning and discussion as their assessment tools during lessons which may be recorded on Tapestry. Summative assessments are made against OPAL milestones and/or against curricular goals.
Monitoring, Evaluation and Review
The monitoring, evaluation and review of the Foundation Stage is regarded as integral to achieving the curriculum aims of the school.  The EYFS coordinator will regularly monitor and evaluate the Foundation Stage curriculum by:
· Examining half-termly and weekly samples of planning

· Observing lessons when possible

· Talking to children about their learning and progress

· Examining samples of children’s work and adult observations of children’s progress in relation to the EYFS profile

· Collecting and analysing entry and end of stage data in line with school and LA requests

· Feedback to staff is given as specific individual comments and general feedback is given during staff meetings.  The EYFS coordinator regularly reports to the Leadership and Management Team issues raised during monitoring.
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